
 

 

 

 

 

 

 

 

 

 

 

 

President’s Message 
Dr. Danielle Hamblin 

 
 

The start to the 2021-2022 school year was one of excitement and high hopes for a traditional educational year.  On 

the heels of a school year of fully virtual, hybrid, and shortened day schedules, the desire to a return to normalcy 

was top on the list of wishes!  Despite numerous challenges, school district personnel opened schools this year, 

welcomed staff and students with masked smiles, while adhering to guidelines set forth by the Governor’s Office 

and Department of Health, and Department of Education.   
 
These unprecedented times are challenging for school leaders, as staff shortages, contact tracing and quarantining 

responsibilities, and fulfilling the daily obligatory responsibilities fill the calendar.   It is in these times that sleepless 

nights occur as our minds struggle to “turn off” at the end of the day.  As a school district administrator since 2005, I 

have wrestled with the balance of time for professional and personal responsibilities, and have found one guiding 

principle that brings a sense of accomplishment to the week.    
 
Stephen Covey (renowned author and educator) purports the importance of scheduling priorities, rather than 

prioritizing your schedule.  In this way, we take responsibility  and control for identifying what are priorities and 

then establishing a plan to address these priorities over the course of a day, week, or longer.  So often, calendar 

invitations populate into our day and we are hard pressed to do what matters most in our jobs as leaders and for our 

own self care.  
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When I think about what matters most, and what I constitute as a “win” in my day or week, it is about people and 

relationships.  The following are (6) priorities I schedule to ensure I prioritize relationships in my personal and 

professional life, ensure that my staff are supported and valued, and time is spent on the goals within the 

organization.    
 

 

 My calendar includes a simple weekly 💗 icon for connections.   It is a reminder to think about who I need 

to connect with, thank, congratulate, or spend time listening to.  Next to the icon, I list a few names each 

week with consideration to things such as those who are retiring or beginning a new role, who has a 

birthday or is going for surgery, or who just needs a word of encouragement.   I keep a basket of cards by 

my office desk so I can attend to this priority weekly.   

 My calendar includes one day bimonthly for 1:1 meetings with any staff member.   As a Central Office 

leader, I avail approximately 10 minutes to any staff member who voluntarily chooses to connect with 

me.   The 1:1 meeting is structured around 3 central discussion topics which include:   

What is working in your current role?   
How can I support you (...do you have the tools and resources to do your job)? 
Who may I recognize on your behalf?    

In September, I held 30 1:1 meetings.   It yielded information on budgetary, professional development, and 

scheduling needs, and also offered many opportunities to learn of others in the district who were deserving 

of recognition 

.  
 My calendar includes monthly Front Porch meetings.  Premised on the concept that different 

conversations happen on front porches and those interested in those conversations congregate, I thought it 

would be valuable to establish a forum where staff would be welcomed on the “Front Porch” of what 

historically would have been restricted to in-person, school-based meetings.  This school year,  these 

virtual, voluntary meetings permit all staff to collaborate and offer thoughts, ideas, and support general and 

specific topics across the district.  Examples of Front Porch topics include:  nuts and bolts of a new school 

year, mental and behavioral health, grade band discussions (5th-8th, PK-4), special class programs, etc.  

 

 My calendar includes biweekly school visits.  With six buildings in the district, this takes some careful 

planning.   Prior to the start of each week, I review the in-person meetings I have scheduled, and take (even 

a little) time to make visits to staff in my department.  This includes: school counselors, nurses, teachers, 

and teacher assistants.  This valiant effort has also resulted in the purchase of many pairs of comfortable 

shoes so there are no excuses!   

 

 My calendar includes a voluntary, virtual book club that I facilitate with the support of the Supervisor of 

Special Services.  When scheduling priorities, as a District leader I value time spent as an instructional 

leader and therefore, select books focused on the goals within the department.  The 30 voluntary 

participants will be meeting for discussions around the book titled High Leverage Practices for Inclusive 

Classrooms (J.McLeskey, L.Maheady, B.Billingsley, M.Brownell, T.Lewis).   



 

 

 The final component of my calendar is time to sharpen my saw.   This is another recommendation from 

author Stephen Covey, in the book titled 7 Habits of Highly Effective People.  Being involved in 

organizations such as NJAPSA keeps me refreshed, renewed, and current in the law, policies and 

instructional best practices relative to my role as a Director.    

 
You have to determine what priorities will result in a feeling of fulfillment as a school district leader.   It is sure to 

change over time, but deserves time and reflection.   It is easy to become overwhelmed and to feel under 

accomplished in our work.  Take control of your schedule, and continue to refine this practice.   

 

 

 

 

 

 

Members of the NJAPSA Board welcome new Directors to the NJAPSA Directors’ Cohort, October 2021. 

Left to right:  Dr. Frank Santora, Trustee, Tania Symmons, Secretary,  Marci Grabelle, Executive 

Director, Dr. Suzan Radwan, Trustee, Dr. Danielle Hamblin, President, Dr. Michael Mashi, Treasurer, 

Pimmi Goomer, Trustee, Gary Molenaar, Past President, and Dr. Patricia Clark-Jeter, Trustee.   

Missing Board Members:  Dr. Paul Barbato, Immediate Past President, Gregory Margolis, Past President, 

Mitchell Badiner, Past President, Patricia Hovey, Past President, Dr. Howard Lerner, Past President, Dr. 

Gerry Crisonino, Trustee,  Meryl Gill-Trustee-Retired, Candida Hengemuhle, Trustee-Retired, Maribel 

Martinez, Trustee, Marilyn Mitchell, Trustee, Neyda Perez, Trustee, Susan Smahl- Trustee-Retired and 

LaCoyya Weathington, Trustee.    

 

- Dr. Danielle Hamblin (dhamblin@frsd.k12.nj.us) is a Director of Pupil Personnel Services and Special Education 

in the Flemington-Raritan School District in Hunterdon County, NJ, an adjunct professor for Centenary 

University’s graduate program, and the President of the New Jersey Association of Pupil Services Administrators 

(NJAPSA) . Follow her on Twitter:  @DAHamblin  

 

 

 

 



 

 

Executive Directors’ Message 
Marci L. Grabelle  

 
 

 

Welcome back to the 2021-22 academic year. This year we are excited to share that NJAPSA turned 50!! 
Throughout the years we have grown in leaps and bounds. We have a great deal of gratitude and thanks 
to our pioneer, Dr. Theodore Kozlik, for his passion for the special education population,  administrators, 
teachers, therapist and all of those that work diligently in the best interest of our kids.  Dr. Kozlik passed 
away in 2017 and has left a legacy.  We fondly remember him every year by awarding scholarships for 
graduating seniors who received special education services and will be pursuing post-secondary 
opportunities.   We thank Ted for his passion and love of our association.  The board also thanks all of you 
for your annual membership and participation in our cohort, advanced cohort, and professional 
development opportunities.  Your support for our mission is greatly appreciated.  
 
The NJAPSA board members met in June to plan wonderful professional development opportunities for 

our members and fellow colleagues, as well as organizing our New Director’s Cohort presentations for 

2021-22.  We are excited to provide our professional members, cohort and guests to our annual mini-

conferences, Director’s Academy and special professional development opportunities that we have 

collaboratively arranged with NJPSA/FEA and NJASA.  We hope you will enjoy our conference offerings 

and your continued membership with NJAPSA.  

Our NJAPSA Executive Board shared congrats and a sad farewell to Dr. Denise Ricciardi, Past President 
and 20 year member of NJAPSA, Suzanne Bassett, Susan Smahl and Meryl Gill as they retire to the next 
chapters of their lives.  They were an integral member of the NJAPSA board.  They will be greatly missed 
and the board wishes them a wonderful and well deserved retirement.   
 
During the past year and a half we welcomed our new board members: Dr. Patricia Clark-Jeter-(Essex 
County Vocational), Maribel Martinez (Haledon-Manchester), Marilyn Mitchell (Newark), Nelyda Perez 
(Matawan-Aberdeen), and Dr. Frank Santora (Madison).  Our Board continues to expand with members 
that represent counties statewide.  We welcome new board members from the southern part of our state 
to join our team. 
 
Our New Directors’ and Advanced Cohort programs are scheduled and ready to go!  Our New Directors 
met on October 4th for their first full day training.   The Advanced Cohort meets on December 10th for 
their first session with their mentor LaCoyya Weathington, Assistant Superintendent, Cherry Hill.    If you 
are a new director or supervisor or know someone who is just starting out, please consider exploring the 
cohort for next year.  The application can be found on our website at www.njpasa.org.   
 
Reflecting on the fall, NJAPSA, along with Peg MacDonald, NJPSA/FEA, organized our annual Special 
Education Director’s Toolkit for November 19, 2021. The virtual event started with a welcome from Karen 
Binghert who replaced Pat Wright as the Executive Director of NJPSA, a NJDOE update from Kathy Ehling, 

http://www.njpasa.org/


 

 

Assistant Commissioner, and John Worthington, Esq., Legal Consultant FEA./Legal One.   Presentations 
included Terri Allen PhD., Current Trends in Determining Eligibility for SLD, Tatyana Elleseff, Demystifying 
CI: Effective Practices in Determining Eligibility with Cultural Competence and Native Language in Mind-
Cultural Equity, and Kathy Rotter, Ed.D, Determining Eligibililty for Other Health Impairments.   Participants 
left with a great deal of information and tools for their toolbox to turnkey in their districts.   
 
Moving forward NJAPSA is hoping to see you at the following upcoming workshops:  On January 14, 2022 
we have our Winter Academy featuring Terri Allen, PhD.-and Isabel Machado, Esq. 
On February 11th Robin S. Ballard, Esq. presenting on Hot Legal Topics During COVID-19 at Double Tree 
in Tinton Falls, NJ.  On March 18th, we will be holding our 3rd Annual Innovations with Special Education 
Technology Conference (I-SET) at the Forsgate Country Club in Monroe, NJ.  Our annual NJASA/NJAPSA 
Spring Conference will take place at Harrah’s in Atlantic City from May 18-20, 2020. Registration for this 
conference can be found on the NJASA website at www.njasa.net.   The NJAPSA Annual Meeting for all 
members will be held on May 18, 2022 at Harrah’s at our annual luncheon. The luncheon flyer is attached 
in this email.  
-Marci L. Grabelle, MAT, MSEd. Retired from public education in 2014.  She served as the Vice Principal and Director of Special 

Services for Brielle Elementary School for 12 ½ years and her retired as the Director for Hazlet Public Schools.   She has been a 
member of NJAPSA since 2007 and served on the board from 2008 until the present and as the Co-Executive and Executive Director 
for the past 5 years.  
Follow NJAPSA on Twitter at: @njapsa.   
.  

2021-2022 New Directors’ Cohort    

We welcome our new Cohort with whom embrace the talents and skills of both aspiring and experienced 

professionals. We have nine (9)  new Cohort members comprising a full range of urban and suburban districts who 

geographically represent Bergen, Passaic, Essex, and Sussex Counties. The program meets for five full day 

conferences and they attend all of our PD opportunities for the year.  Membership and a mentor are provided to 

all cohort members.   

 

Cohort members for the 2021-22 School year: 

Seated Left to Right:   Maria Petsos-Ewing,  Adrienne Castorina,  Allison Ariemma- Bloomingdale Sparta, Erin Madara- Caldwell-

West Caldwell  

Standing Left to Right:  Anthony Caporaso- Bergen County Technical High School, Monica Heinze- Tenafly,  

Patrice Coleman-East Orange, Heather Gilgallon-New Milford 

Missing: 

Dr. Maura Tuite- Teaneck 

http://www.njasa.net/


 

 

2021-22 New Director’s Cohort   Our New Director’s Cohort meets five times per year.  Due to COVID precautions 
we met virtually to maintain safety for all.    The cohort provides valuable professional development opportunities 
in a small group setting throughout the year, encouraging our members to ask questions and share concerns that 
arise daily in the world of a director.    This special opportunity provides a wonderful collegial network to assist 
directors throughout their professional career.  New Director Cohort applications are available for the 2021-22 
school year on our website at www.njapsa.org.  This year’s Cohort calendar is as follows: 

October 4, 2021:  Orientation and Welcome- Training Topics: Getting Started a Director; Budget Development and 
Grant Writing 

December 10, 2021:  Evaluation, Supervision, Recruitment, and Retention; Using Technology: Applications for 
students and administrators. 

January 7, 2022:   Special Education Legal Issues and Hot Topics. 

February 25, 2022:  Special Education Procedures, Best Practices, Extraordinary Aid, IDEA, and the Monitoring 
Process. 

April 29, 2022:   Parent, School Board and Community Relations, and Using Data for Best Practice 

 

Our first cohort meeting in October 2021                   A few of our cohort members excited for the new year! 

                                  

2021-2022 Advanced Cohort Program:                                                                   
LaCoyya Weathington, Advanced Cohort Coordinator 

The Advanced Cohort members are those Directors’ who found the New Directors’ Cohort helpful and 
beneficial as they enter the world of Special Education Administration.  This year we have four 
participants in the Advanced Program, Krista Grinkin, Alpine, Derek Ressa, Warren Township, Denise 
Scairpon, Washington Township, and Jennifer Summerville. These directors all completed the New 
Directors’ Cohort in the past.    LaCoyya Weathington, Assistant Superintendent of Compliance, Equity 
and Student Services, navigates the Director’s with more complex issues Director’s face including budget 
concerns, discipline, staffing and working with the board of education. 
 
The Advanced Cohort’s first meeting is scheduled for December 10, 2021 at the Forsgate Country club.  
They are also scheduled to meet in January and February.    Topics include funding, staffing, legal 
precedents and self-care.  As Directors we are entrenched and involved in so many aspects of Education, 
not just Special Education that it is integral in our day to day functions to be sure to reach out to those 
with similar demands.  The job can become isolating, wreaking havoc on our psyche and well-being.  
Directors are responsible for those most in need and reaching out to one another provides insight, 
support and guidance.  Within the Advanced Cohort we have explored trends, brainstormed innovative 
interventions, and sometimes just offered much needed reassurance.  The Advanced Cohort has been 

http://www.njapsa.org/


 

 

shaped by the participants and their individual needs.   This makes the Cohort impactful in an 
individualized manner.  To become a part of the Advanced Cohort or New Director’s Cohort contact 
Marci Grabelle at marcigrabelle@najapsa.org.   
 

  
Advanced Cohort 2021-22 

Derek Ressa, Warren Township and Krista Grinkin-Alpine 
Not Pictured:  Denise Scairpon-Washington Twp and Jennifer Summerville-Medford Lakes 

 
********************************************************************************************* 

 

“Tell me and I forget, teach me and I remember, involve me and I learn.” 
-Benjamin Franklin 

 

 

NJPSA/FEA and NJASPA Special Education Directors’  

Toolkit Corner                                        

 

The Annual Special Education Director’s Toolkit was held virtually on Friday, November 19, 2021.  Peggy 
McDonald along with the Dr. Danielle Hamblin, President of NJAPSA, and the NJAPSA Executive Toolkit Committee 
planned a terrific conference entitled: Utilizing Response to Intervention and Other Factors to improved Eligibility 
Determinations for Learning Disabilities, Communication Impairments, and Other Health Impairments.  Karen 
Bingert, Executive Director of NJPSA welcomed the attendees to the conference and Kim Murray, Acting Director of 
OSEP and Damien Petino Asst. Director of OSEP updated us on all of the new happenings in Trenton. John 
Worthington, Esq, Education Law Specialist, FEA LEGALONE presented issues faced by districts from a legal and 
programmatic perspective during this unprecedented time.   Keynotes Terri Allen, PhD, Tatyana Elleseff,Speech 
Pathologist and Kathy Rotter, Education Consultant  shared a plethora of information and strategies for our 
administrators to take back to their districts.   

Dr.Terri Allen is scheduled for the NJAPSA Winter Academy on January 14, 2021 to further discuss and share case 
studies to implement this new paradigm.  See flyer in this newsletter.   Below are some of the screenshots of the 
day’s event.  

 



 

 

 

 

 

 

 

 

For additional information please visit our website www.njapsa.org.  If you have any suggestions for future professional development 

opportunities, please do not hesitate to contact Marci L. Grabelle, Executive Director at marcigrabelle@njpasa.org.  It is our goal to provide 

relevant professional development and support for all our member 
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Feature Article:“The State of SLD Identification in New Jersey”                    

by Terri A. Allen PhD 

 
 

This is part 1 of a series of articles discussing current and proposed SLD evaluation and 

identification procedures.  

Terri A. Allen, PhD 

 

The NJ statewide classification rate as of October 2020 for all disability categories was 17.6%. 

The largest disability category represented was Specific Learning Disability, which represents 

5.3% of the total 3 – 21 school age population. About 32% of children classified as eligible for 

special education services in New Jersey fall in the disability category, Specific Learning 

Disability (SLD). Nationwide, the number of students receiving special education services was 

approximately 14% all public school students, and similar to NJ statistics, 33% were identified 

with specific learning disabilities (https://nces.ed.gov/programs/coe/indicator_cgg.asp).  

Approximately, 80% of students identified as SLD have a reading disorder.   

 

However, although the disability category SLD represents the majority of the students deemed 

eligible for services, with reading disorders emerging as a primary domain, it is this very same 

category that is fraught with the most ambiguity, controversy, and lack of agreement about 

definition, identification, and eligibility criteria. Further, the current articulation and practice of 

the identification of SLD in New Jersey is largely predicated on an identification method, Severe 

Discrepancy, which lacks scientific validity. In other words, in determining a child’s eligibility 

for services under the most prevalent disability category, we have largely adopted a criteria that 

has been discounted and criticized as theoretically, empirically, and psychometrically inadequate 

for decades.  



 

 

Overview of Definition and Identification Methods  

The field of learning disabilities has a rich and long-standing history of controversy about 

definition, identification, and eligibility criteria. With passage of PL 94-142, emphasis shifted 

from etiology to educational impact. Although federal regulations loosely describe methods that 

can be used to identify SLD, specific eligibility criteria are left up to the states (Maki, Floyd, & 

Roberson, 2015). Federal language does include the description of LD as a psychological 

processing disorder manifested as achievement deficits. Three models of LD identification are 

delineated within the federal code: 1) Severe Discrepancy; 2) Response to Intervention; 3) 

Alternative research-based procedures; whereas only two models, Severe Discrepancy and RTI, 

are described in N.J.A.C 6A:14. Common to all approaches is exclusionary criteria, including 

motor impairment; intellectual disability; emotional, behavioral disorders; cultural factors; and 

environmental disadvantage. In other words, SLD is described more in terms of what it is not, as 

opposed to what it is. 

Severe Discrepancy (Ability-Achievement Discrepancy)  

Shortly after the authorization of IDEA 2004, the U.S. Department of Education Commentary 

and Explanation described the reasons why discrepancy models should be abandoned but it 

remained in regulations as one option. However, related to long standing controversy and 

criticism of a Severe Discrepancy approach, although federal law permits its use, states are 

encouraged to move away from this method (Whittaker & Burns, 2018). Further, states are 

prohibited from using Severe Discrepancy as the sole method allowed in order to determine 

eligibility. In fact, in describing procedures, IDEA regulations are clear: [states] “must not 

require the use of a severe discrepancy between intellectual ability and achievement for 

determining whether a child has a specific learning disability.”  

Based on a 2018 review of state regulations, the National Center for Learning Disabilities 

(NCLD) found that: 

● 8 states require the use of a data-based framework that incorporates 

instructional response - similar to RTI - as a means to determine eligibility 

for special education due to an SLD. 

● 18 states still allow LEAs to select among the IQ-ability discrepancy 

method and at least one other method. 

● 35 states allow or require include the term ‘pattern of strengths and 

weaknesses’ (PSW), given the federal allowance for alternative research-

based methods, in their regulation as one method for evaluation. 

 



 

 

A number of states have placed limitations on the use of severe discrepancy, e.g., prohibited for 

students K - 3 (New York), or have implemented a timeline for when method will be prohibited 

(North Carolina). Further, New Jersey’s recent Dyslexia legislation explicitly criticizes the use of 

severe discrepancy for assessment of dyslexia, which falls under the category Specific Learning 

Disability, in the NJ administrative code. “To rely solely on the discrepancy model to determine 

dyslexia is ignoring modern science that has proven the central role of a phonological deficit in 

diagnosing dyslexia (Shaywitz, 2003). This deficit is a primary cause of dyslexia in students 

who, for a variety of technical reasons, may or may not have a discrepancy between IQ and 

reading skill.” (New Jersey Dyslexia Handbook, 2017).    

 

Additionally, most states that allow for Severe Discrepancy, including New Jersey, provide little 

or no guidance regarding implementation and the model is applied inconsistently. Many school 

districts utilize the simple difference method, IQ minus the achievement score to calculate the 

difference, which has negligible psychometric integrity. Additionally, schools may assign 

arbitrary cut-offs for difference scores, ability scores, and/or achievement scores. A district may 

determine that the discrepancy needs to be a 1.5 standard deviations (22.5 points) whereas others 

use 1 s.d. (15 points). As a school psychology trainer, I asked my practicum students how 

eligibility was determined in their placements and received a variety of answers. Some said 22, 

others said 15, one said the district increased the number “because we were classifying too many 

students.” Clearly, such an approach is not consistent with a move towards scientifically 

objective methods of identification, instruction, and intervention.  

 

The use of full-scale IQ scores and discrepancy formulas for identifying specific learning 

disabilities (SLD) has been widely criticized by prominent researchers for decades. The notion 

that LD could be measured reliably via an ability-achievement discrepancy and that such 

measurement is even clinically and/or educationally meaningful has been discredited within the 

scientific and medical disciplines (Scanlon, 2013). If your primary care physician was relying on 

a medical test that was widely accepted in the early ‘70’s but has been discounted for decades 

since then, would you want your doctor to base a diagnosis on the results of the outdated test? 

That is precisely how we are making educationally diagnostic decisions when we rely on the 

severe discrepancy method for identifying SLD.  



 

 

 

Discussion of the flaws and problematic outcomes is well documented and some key concerns 

are noted below.  

 

● Wait to Fail” 

Typically, discrepancies between ability and achievement are not evident until the child 

has reached 3rd or 4th grade. The younger the child, the less likely that the child will meet 

the criteria for a Severe Discrepancy. This results in the under-identification of learning 

disabled students because the gap between IQ score and achievement score is not yet 

great enough to qualify for services. How often do you see that a student is evaluated in 

second grade, does not qualify because the gap is not large enough, but the team feels that 

this same student will most likely be referred again by 4th grade, and will qualify.  

Delaying access to services until the achievement is sufficiently low enough to meet the 

“gap” criterion misses a critical window of opportunity for early intervention. Early 

intervention of learning disabilities is critical in mitigating not only academic difficulties 

but also potential behavioral and mental health concerns that may develop due to a cycle 

of failure and frustration. Economic benefits of early intervention include decreased need 

for more intensive special education services later and increased likelihood of inclusion 

within the general education classroom. The reader is referred to Concerns about the IQ-

Achievement Discrepancy Model on the IRIS Center Peabody College Vanderbilt 

University website.  

 

● Identification of minority students 

Depending on the discrepancy formula used, research has shown both an over-

identification and an under-identification of minority children as SLD. The IQ-

Achievement discrepancy has been shown to overidentify for Black students (Izumi et al, 

2019). Cultural differences and lower average achievement levels may contribute to the 

over-identification of racial/ethnic minorities (Shifrer, Muller, & Callahan, 2011) while 

overreliance of a full scale IQ without consideration of cultural and socio-economic 

factors may allow other minority students to fall through the cracks as “not eligible” 

(Warner, Dede, Garvan & Conway, 2002).  

https://iris.peabody.vanderbilt.edu/module/rti01/cresource/q1/p02/
https://iris.peabody.vanderbilt.edu/module/rti01/cresource/q1/p02/


 

 

 

● Discrepancy, IQ, and SLD 

A severe discrepancy model is based on an inaccurate belief that students with a 

“discrepancy” between ability and achievement are fundamentally different than “non-

discrepant” students, and that it is this difference that indicates that they are SLD. This 

method assumes that children with SLD were “qualitatively different from children who 

have low achievement, with the distinction benign that traditional low achievers would 

have a corresponding low IQ, while children with SLD would have a higher IQ” (Whitter 

& Burns, 2019; Fletcher & Miciak, 2019). Neuropsychological research has shown that 

there are no key differences between “discrepant” vs “non-discrepant” children in terms 

of brain activity. Both groups had similar underactivity in the areas of the brain 

implicated in phonological deficits (Tanaka et al, 2011) suggesting that IQ is not a factor 

in phonological processing.  

 

Although intelligence has been found to be predictive of overall school success, full scale 

scores of intelligence have little utility in SLD identification, especially with regard to 

basic reading deficits/dyslexia. The FSIQ score will rule out the exclusionary factor of 

intellectual disability but tells you little about a students’ learning. Additionally, the 

cognitive processing weakness that underlies a learning disability may depress the overall 

FSIQ. IQ scores are not fixed, immutable, and perfectly reliable. Rather than emphasize a 

FSIQ, evaluators will gain more meaningful information in analyzing the cognitive 

constructs (eg., learning and memory, processing speed, auditory processes, long term 

storage and retrieval, executive functions) that impact academic achievement and 

functional classroom performance.  

 

A single monolithic value does not represent a child’s “innate” potential. Flashing back to 

our coursework on tests and measurements reminds us that the “true score” lies 

somewhere in the “confidence interval”. Hypothetically, a student obtains a Full Scale IQ 

standard score of 95 with 90% confidence that his true score is between 89 and 101. This 

student obtains a Reading Comprehension standard score of 78 with 90% confidence that 

his true score is between 72 and 84. Based on a discrepancy formula commonly used in 



 

 

NJ, since there is only a 17 point discrepancy between IQ and achievement, this student 

is not identified as a student with SLD. But we are basing that decision on the assumption 

that those scores are perfectly reliable and fixed - what if the “true” IQ score is 99 and the 

achievement is 74? The student then would make the “cut off” and receive services that 

they most likely need. Do we really believe that the student with a 99 IQ and 74 reading 

has a specific learning disability whereas the student with a 95 IQ and 78 reading score 

does not?  

Despite its widespread use, neither IQ nor the discrepancy method are valid predictors of 

academic achievement. Although general intelligence can be a predictor of overall school 

success, it is not necessarily a predictor of successful reading. There is nothing in the 

accepted definition of dyslexia (International Dyslexia Association) that says a student 

must have an IQ of 90 or above for a diagnosis of dyslexia (or basic reading, i.e., 

Dysphonetic Dyslexia or reading fluency, i.e., Surface Dyslexia) classification. According 

to Reschly (2003), the average IQ of a child with a learning disability is 87, which is 

nearly 1 standard deviation below the mean of 100 (Feifer & Dell Toffalo, 2007). Yes, 

there are children with learning disabilities that also have an average or above IQ, but 

many fall into the below average intellectual range, and a student with a FSIQ of 80 

should not have to obtain an achievement score a standard deviation and a half below, 

i.e., SS = 58, or even one s.d. (SS = 65) in order to qualify for services. Struggling 

readers with an IQ-achievement discrepancy and those without a discrepancy tend to 

have similar remedial needs and benefit from similar types of interventions (Gunderson 

and Siegel, 2001).  

 

Additionally, severe Discrepancy is biased towards an over-identification of high-IQ 

ability underachievers and the under-identification of low-ability achievers who may in 

fact be SLD (Kavale, Spaulding, & Beam, 2009). In short, we are identifying children as 

SLD who may not be and missing children who truly are learning disabled.  

 

● Validity and Implementation Concerns 

Not only is there inconsistency in the choice of testing instruments, the use of different 

scores, varying discrepancy formulas, plus a myriad of other psychometric and statistical 



 

 

problems, there is evidence that the method is not reliable at what is most important: 

identifying students who are truly learning disabled and require specialized supports, and; 

not labeling students as SLD when they are not. Further, methods that rely solely on the 

IQ and achievement composite numbers may tell us where the student is relative to their 

peers but provide little meaningful information as to why they are struggling and how we 

can best help this student, eligible or not. And isn’t helping the student the reason why we 

are doing what we do? Is the purpose of assessment merely administrative in determining 

which box to check on the Eligibility for Special Education form? Assessment, whether 

resulting in classification or not, should inform intervention. Reliance on the difference 

between IQ and an achievement score in SLD identification provides little more than an 

“eligible or not eligible” paradigm. It does not put forth any new knowledge regarding 

why the student is having difficulties and consequently may lead to the delivery of 

ineffective instruction or even an inappropriate placement.  

 

Although the Ability-Achievement Severe Discrepancy model is the most controversial 

and increasingly criticized approach to SLD identification, it remains the most well-

known and utilized approach in New Jersey. Yes, New Jersey is in compliance with 

federal code in that Severe Discrepancy is not the sole method allowed in the state 

administrative code. Districts may adopt a discrepancy method because it seems easy to 

implement on the surface. Some districts defend their “science” by choosing a 

discrepancy of 1.5 standard deviations or using a statistical regression formula rather than 

a simple subtraction value. Districts take comfort in that by following the mandates of 

N.J. administrative code, they feel that SLD decisions are legally defensible. However, 

functionally, when discrepancy is adopted by LEA as the only method in determining 

whether a child has SLD, one could argue that is in violation of IDEA, which prohibits 

requiring use of the discrepancy model. Yes, your school attorney could argue, most 

likely successfully, that the district is in compliance with the letter of the law, but 

procedures are not in line with the spirit of IDEA. (Note: I am surprised that a parent 

attorney has not challenged an SLD eligibility decision using such reasoning.) Although 

NJ allows discrepancy and RTI, by default given the historical lack of clear, specific 

guidelines and educator knowledge and competency in using an RTI model for SLD 

identification, most districts apply some articulation of the severe discrepancy formula. In 



 

 

doing so, schools are utilizing a method that not only lacks reliability and validity overall, 

but fidelity and integrity is further compromised by inconsistency and lack of consensus 

between different school districts within the state, and sometimes even different schools 

within the same district. Additionally, individual districts are charged with adopting their 

own severe discrepancy formula to ascertain if a “severe” discrepancy exists. Despite the 

mandate that a “single procedure” should not be used to determine the presence of a 

disability, without a clear and consistent definition of SLD, districts apply a single 

number as a “cut off” in SLD identification and determination of eligibility. Using a cut 

off score as a litmus test in eligibility decisions is pseudoscience and potentially harmful 

to students.  

 

“But this is the way we have always done it?”  

I get it. Change is hard especially with so much uncertainty and demands on our time and 

energy. So why revise our practices? Because in doing so, we can provide more evidence based 

interventions, specifically tailored to student strengths and weaknesses, for all students at multi-

tiers of support. Furthermore, the current model provides minimal link from assessment to 

tailored interventions for the students, regardless of eligibility decision. A collaborative, problem 

solving model provides a more thorough and efficient assessment and intervention system, thus 

enabling the CST ( i.e., the student support personnel with possibly the greatest expertise and 

training in learning, mental health and behavior) to better serve school children and support 

teachers, administrators, and parents. Sorry, but there are no guarantees that any of the SLD 

identification methods will reduce your special education classification rate (that is what you are 

wondering, right?) but there is clear evidence supporting that a MTSS program, implemented 

with fidelity and integrity, can reduce special education referrals and that the students that are 

referred, are more likely to need special education services. Additionally, when a comprehensive 

CST evaluation is needed, team members can collaboratively plan assessments that are targeted 

towards not just the eligibility check off box but will drive specific, targeted, data based 

interventions. This can provide greater opportunities for more CST involvement in preventive 

pre-referral services and possibly expand their role further. No, not more work but rather a shift 

that will allow a more comprehensive professional role. 

Stay tuned to learn more.... 
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Dr. Terri Allen is a certified school psychologist with over 30 years’ experience serving children, 

adolescents, and their families. Dr. Allen has worked as a school psychologist practitioner in New Jersey 

public schools, as a researcher-clinician at the Center for the Management of ADHD at the Children’s 

Hospital of Philadelphia, and as a graduate trainer of school psychologists at Rowan and Georgian Court 

Universities. Dr. Allen earned her MS and advanced certification in School Psychology at the University of 

Rhode Island and a Ph.D. in School, Clinical and Community Psychology at the University of Pennsylvania. 

She is currently in a post-doctorate program in order to become board certified in School 

Neuropsychology.  

Dr. Allen is actively involved in public policy and advocacy efforts at state and national levels. She serves 

on the Executive Board of the New Jersey Association of School Psychologists as a Past President, chair of 

the website and social media committee, and as a member of the Government and Professional 

Relations Committee. Additionally, she represents NJ as the state delegate for the National Association 

of School Psychologists (NASP) and was the recipient of the NASP 2020 “Outstanding Advocate Award.” 

Currently, she consults with professional organizations, school districts and families as director of The 

Allen Group for Educational Consultation and provides comprehensive school psychology services to ECO 

Charter School, a K-8 community charter school in Camden, NJ. 

In addition to teaching graduate school courses, Dr. Allen has presented regionally and nationally on a 

variety of topics including assessment and intervention, neurological bases of learning and behavior, 

executive functions, and ADHD, with emphasis on practical application. 

 

NJASA/NJAPSA Spring Leadership Conference News 

Please save the date below for next year!   NJASA/NJAPSA SPRING LEADERSHIP CONFERENCE:   

* May 18-20, 2022 *  Harrah’s Atlantic City  Register at www.njasa.net  Wednesday, May 18, 

2022 NJAPSA Welcome Luncheon-Caesars, Atlantic City- info to follow 

 

 

http://www.njasa.net/


 

 

Dr. Theodore Kozlik Scholarship 
The New Jersey Association of Pupil Services Administrators’ Association is sponsoring the Dr. Theodore Kozlik 

Scholarship Program for June 2022 graduates.  Applicants must be classified as eligible for special education 

services, pursuing post-secondary education and sponsored by a NJAPSA member. 

Dr. Theodore Kozlik dedicated his life to serving and supporting others, especially within the special education 

community on the local, state and national level. 

His educational training and career spanned over 50 years beginning as a music teacher and moving into special 

education and the administration of a growing body of law, research, specialization and scholarly pragmatism that were 

Ted’s hallmarks.  

His mantra was that challenges were vanquished by hard work and that when things were at their worst you had to be 

at your best. 

Ted was blessed with gifts that few demonstrate, always respecting the person and their humanity regardless of their 

social situation, challenges or differences. 

Ted seemed to always find a way to support those who worked hard by making sure professionals and students had 

the tools they needed to stay on the path of continuous improvement. He was dedicated to meaningful professional 

development, appropriate researched based materials, and equipment for programs he oversaw. 

Ted also embraced the notion of educating the “Whole Child.” He understood that curriculum needed to integrate 

academic learning, emotional and physical health and the ability to be as independent and responsible as possible upon 

graduation. 

In addition to high academic standards, Ted also valued working with your hands; building, gardening and cooking for 

example and along with this, personalities that marched to a different drummer and did not “run with the herd.” 

The Dr. Theodore Kozlik Scholarship Program honors Ted’s lifetime work as a leader of leaders and ensure that 

the values he embraced will go forward with those who will live in a future that does not yet exist.  ONLY NJAPSA 

MEMBERS MAY SPONSOR APPLICANTS. 

Six (6) - $1,000.00 Scholarships; Two (2) per each, Northern, Central and Southern Regions will be awarded by 

the NJAPSA Scholarship Committee. 

Students should demonstrate some or all of the following: 

 Motivation to succeed academically 

 Participation in school and extracurricular activities 

 Community Service including volunteerism 

 Employment experiences 

 Self-Directed 

 Leadership skills 

All Candidates must graduate by June 2022.  These scholarships may be used for any aspect of a post-secondary 

program, including 2 or 4 year colleges, technical/trade schools, business schools, fine art institutes or other recognized 

post-secondary institutions.  

 

The applications are due by April 15, 2022.  Please send all completed applications to: Dr. Danielle Hamblin at : 

dhamblin@frsd.k12.nj.us -  Please write to in Subject:  “NJAPSA Scholarship.” 

 

Please follow this hyperlink to the scholarship application:     

 ..\KOZLIK SCHOLARSHIP\2022 TedKozlik.scholarship final.docx 

mailto:dhamblin@frsd.k12.nj.us
file:///C:/Users/Marci/Documents/NJAPSA/KOZLIK%20SCHOLARSHIP/2022%20TedKozlik.scholarship%20final.docx


 

 

 

NJAPSA Presents: Winter Academy 

Conference for Directors, Supervisors, CST, Principals and 

Administrators 

KEYNOTE:   Dr. Terri Allen 

“Classifying SLD-A New Approach” 

9:00-11:30 a.m. 

 Keynote Question/Answer11:30-12 p.m. 
LUNCH 12-1 pm 

 Hot Legal Topics During a Pandemic 
Isabel Machado, ESQ., Machado Law Group, LLC  

1:00 p.m.-3:00 pm 

Date:  Friday, January 14, 2022 

Place:  Forsgate Country Club, Monroe   9:00 a.m. - 3:00 p.m. 

 

  

For further information or groups of 5 or more, call 908-832-9400 or contact marcigrabelle@njapsa.org 

Registration Form - Detach and Return to: 

------------------------------------------------------------------------------------------------------------------------------- 

N J A P S A, PO Box 2012, Westfield, NJ 07091 

Name: __________________________________________       Title:  _____________________________ 

District: _______________________________E-Mail Address: _________________________________ 

_______ $149 for member (Purchase order or check enclosed) 

 

_______ $199 for non-member (Purchase order or check enclosed) 

 

_______ Other (Purchase order or check enclosed-please send all completed forms together) 

Cost: $149 Member*       $199 Non-member** 

                              *Membership rate applies if at least 1 person in district or school belongs to NJAPSA 

              **NJAPSA registered districts more staff members will be offered the MEMBER RATE for ALL participants. 

Please register by January 7, 2022.  Registration form below can be mailed or scanned and emailed to 

marcigrabelle@njapsa.org. 

 

mailto:marcigrabelle@njapsa.org


 

 

 

An informative presentation on  

NJ Special Education:  

“Hot Legal Topics During COVID-19” 

Keynote:  

Robin S. Ballard, Esq. 

                    FRIDAY, February 11, 2022 

         12:00-3:00 pm 

                                   * Double Tree, Tinton Falls, NJ 

*In the event of inclement weather or COVID concerns this event will be moved to a virtual presentation. 

Please register by Friday, February 4, 2022 

For further information, call 908-832-9400 or contact marcigrabelle@njapsa.org   

Registration Form - Detach and Return to: 

 
N J A P S A, PO Box 2012, Westfield, NJ 07091 

(Confirmation for 02/11/22 presentation by email only and if moved to virtual a link will be sent to 

participants) 

 

 

Name: _____________________________Title:____________________ 

 

 

District:   _____________________________________________ 

 

______$25 Member 

 

Email: ____________________________________________ 

 

_______$35 Non Member 

Cell #:  ____________________________________________  

 

$25 Members 

$35 Non-Members 

 

mailto:marcigrabelle@njapsa.org


 

 

       

NJAPSA PRESENTS:    

Innovations in Special Education Technology- 3rd Annual I-SET Conference 

“A Practical Session of Hands-On Work”  

*Tools to bring back to district* 

Featuring Keynotes: Mark Surabian and Dr. Brian Friedlander-as well as, 

speakers on Assistive Technology, Augmentative Devices, Technology in the 

Classroom and much more! 

Friday, March 18, 2022 

9:00 p.m. - 3:00 p.m. 

Members:  $149   Non Members:  $199 

Forsgate Country Club, 375 Forsgate Drive, Monroe, New Jersey 

Light breakfast items and Lunch Provided * Directions to Forgate Country Club Available at:  

www.forsgatecc.com/directions 

For further information or groups of 5 or more, call 908-832-9400 or contact marcigrabelle@njapsa.org  

Registration Form - Detach and Return to: 
 

N J A P S A, PO Box 2012, Westfield, NJ 07091   (Deadine for registration 3.4.2022. Confirmation for 

03/18/22 conference by email only) 

Name:  ______________________________________________________ 

Title:    ______________________________________________________ 

District: _____________________________________________________ 

Email:    _____________________________________________________ 

_______ $149 for member (Purchase order or check enclosed) 

 

_______$199 for non-member (Purchase order or check enclosed) 

_______Other (Purchase order or check enclosed-please send all completed forms together             

*Membership rate applies if at least 1 person in district or school belongs to NJAPSA 

**NJAPSA registered districts sending 3 or more staff members will be offered the MEMBER RATE for ALL participants. CST, Speech 

Therapists, Spec. Ed. Teachers& Tech Coordinators are welcome to attend. 

 

http://www.forsgatecc.com/directions
mailto:marcigrabelle@njapsa.org


 

 

NJAPSA I-SET Conference 2022 

Meet the Presenters 

Keynote Speaker 

 

Mark Surabian, Assistive Technology Practitioner 

Mark Surabian has utilized assistive and instructional technologies to serve the educational and vocational 

needs of thousands of individuals with disabilities for over 30 years, across five states, in both private and 

public school systems, residential and work facilities, and within home-based learning programs. He 

created and presently operates ATHelp, a free assistive technology support program at the JCC in 

Manhattan, where he has offered support to over 3000 children and adults with communication, vision, 

learning, and physical challenges. His new program, ATTrain now provides free AT training to 

professionals at schools and agencies across the greater NYC area. As an Assistive Technology 

Consultant he has provided services to the NYC Department of Education, NYS ACCES-VR, and to 

100+ public, private, and charter schools, addressing the curriculum and participation needs of students 

and training/support for professionals.  

He is an instructor on assistive technologies at NYU’s Doctoral Program in Occupational Therapy and in 

the graduate schools of education at Pace University, Bank Street College, and St. Joseph’s College of 

Brooklyn. He has provided lecture series for agencies such as The Everyone Reading Assn., The NYC 

Special Education Collaborative, and The Teachers College Inclusive Classrooms Project, and presented 

at most national AT/IT/Ed conferences such as ISTE, ATIA, CTG, AERA, and ATCNE. He volunteers 

his technical expertise to disability advocacy groups such as The Cooper Hewitt Museum Accessibility 

Advisory Committee, The UNICEF Innovation Fund, The National MS Society, Advocates for Children, 

Parents for Inclusive Education, and the ARISE Coalition. He has also collaborated on research projects 

around the use of AT for learning, communication, and accessibility. His website is ATHelp.org and he 

can be reached by email athelp@me.com, Twitter @MarkSurabian or through LinkedIn Mark Surabian. 

 

 

Brian S. Friedlander, Ph.D 

Dr. Brian Friedlander is a Professor of Education at the College of St. Elizabeth and author of: Assistive 

Technology:  What Every Educator Needs to Know; Chromebooks in the Classroom: Changing the 

Landscape of Education; Co-Teaching and Technology: Enhancing Communication and 

Collaboration; iPad: Enhancing Learning & Communication for Students with Special Needs, and 

Amazon Alexa in the Classroom which are published by National Professional Resources and available 

from the author.  He is available for consulting and training and can be reached 

at brian@assistivetek.com. 

mailto:athelp@me.com
https://twitter.com/marksurabian
http://www.linkedin.com/in/marksurabian/
mailto:brian@assistivetek.com


 

 

 
Dr. Erik X. Raj 

 

Dr. Erik X. Raj holds a Certificate of Clinical Competence from the American Speech-

Language-Hearing Association and is a practicing speech-language pathologist who works with 

school-age children and adolescents with various communication difficulties. He is currently an 

assistant professor and clinical supervisor in the Department of Speech-Language Pathology at 

Monmouth University in West Long Branch, New Jersey. 

 

Dr. Raj regularly presents interactive workshops demonstrating how speech-language 

pathologists, educators, and parents can use Internet and digital technology to motivate and teach 

school-age children and adolescents. In addition to developing numerous top-ranking educational 

iPad apps for children with communication difficulties, he is the host of the podcast called SLP 

Trivia Fun, the world's first and only speech-language pathology game show. 

 

Dr. Raj has obtained his Bachelor of Science degree in Speech-Language Pathology and 

Audiology from Stockton University in New Jersey and a Master of Science degree in Speech-

Language Pathology from Misericordia University in Pennsylvania. He earned his Doctor of 

Philosophy degree in Communication Sciences and Disorders at Wayne State University in 

Detroit, Michigan. 

 

Farrah Rosenthal 

Farrah Rosenthal is an Assistive Technology Specialist, employed by Bergen County Special 

Services since 2005.  She conducts student evaluations and trainings, and specializes in finding 

access solutions for students with multiple disabilities. Additionally, she provides the latest 

educational technology solutions for all learners and presents professional development 

workshops.  Ms. Rosenthal graduated from Tennessee Tech University and holds an Assistive 

Technology certificate from the University of Miami. Contact information: Email – 

farros@bergen.org Twitter -  @FollowFarrahNJ 

mailto:farros@bergen.org


 

 

Membership 

 

 

  
NJAPSA Membership 

 

Complete the following information for renewing your membership or becoming a new 

member.  You can mail at the address below or email scanned copy and PO to 

marcigrabelle@njapsa.org. 
 

NAME:  

 

SCHOOL 

DISTRICT/COUNTY: 

 

      

POSITION:  

 

WORK ADDRESS:  

  

 

HOME ADDRESS:  

(if applicable)  
 

 

 

WORK /HOME PHONE:  Cell:  

 

EMAIL ADDRESS:  

 

Please print this form and mail with a purchase order or check in the amount of 

$195.00 ($50.00 for retirees) to: 

 

    NJAPSA 

    P.O. Box 2012 

    Westfield, New Jersey 07091-201 
Allow 4 weeks for acknowledgement of your membership.  An invoice for your payment will be sent to 

your email address.  Please be aware that membership runs from July through June of each school year.   
 

     PLEASE INDICATE IF YOU ARE:      

    Renewing your NJAPSA membership 2021-22 

               New member to NJAPSA 2021-22 

      Retired Membership 2021-22 

mailto:marcigrabelle@njapsa.org


 

 

New Directors’ Cohort Application 
 
Name: __________________________________________________________ 

Primary Position/Title:  ______________________________________________ 

Present Employer: _________________________________________________ 

Work Address: ____________________________________________________ 

   _____________________________________________________ 

 City _________________________State:_____________Zip: _______ 

Work Phone: _____________________________Fax: ____________________ 

E-mail: __________________________________________________________ 

How long at present position: _________________________________________ 

Home Address: ___________________________________________________ 

     ____________________________________________________ 

 City _________________________State:_____________Zip: _______ 

Home Phone: ______________________________ DOB (optional): _________ 

Preferred Mailing Address:      Business: _____     Home: _____ 

Please *mail the completed application and resume, to be received by October 8, 2021 to:   
 

NJAPSA New Administrators’ Cohort 
PO Box 2012 
Westfield, NJ 07091 



 

 

Note: Please answer each question fully or reference your resume and section if the information 
is included there. 

 
1. Higher Education – Begin with the most recently attended institution.  

Institution Location Date Major Degree 

     

 

     

 

     

 

 

 

    

 

2. List all honors, awards, and fellowships received, as well as special travel or study 
programs undertaken, beginning with the most recent. 

 
Name of award, honor, travel or study program  Date(s) received 

 

 

 

3. Reference:  Please list an individual who are familiar with your professional work and 
qualifications.     

Name Position Address Home & Office Phone # 

    

 

 

 

 

Applicant’s Signature:___________________________________  

Date:___________________ 

* NJAPSA will accept an electronic application and resume as temporary submission in order to expedite your application.   

An original   signed document is still required in order to complete process.   

 



 

 

Executive Board 
 

Dr. Danielle Hamblin      President 

 Dr. Michael Maschi      President Elect/Treasurer 

 Ms. Tania Symmons      Secretary  

Ms. Marci Grabelle      Executive Director 

Dr. Paul Barbato      Immediate Past President 

 Mr. Gregory Margolis      Past President 

Mr. Gary Molenaar      Past President 

Mr. Mitchell Badiner      Past President 

Ms. Patricia Hovey      Past President 

Dr. Howard Lerner      Past President  

Dr. Gerry Crisonino      Trustee 

 Ms. Rajneet “Pimmi” Goomer    Trustee 

 Dr. Patricia Clark-Jeter     Trustee 

 Ms. Candida Hengemuhle     Trustee-Retired 

 Ms. Maribel Martinez      Trustee 

 Dr. Michael Maschi      Trustee 

 Ms. Marilyn Mitchell      Trustee 

 Ms. Nelyda Perez      Trustee 

Dr. Suzan Radwan      Trustee 

Dr. Frank Santoro      Trustee 

Ms. Tania Symmons      Trustee 

LaCoyya Weathington     Trustee 

 

 

 

Contact Us 
 

  

NJAPSA 

P.O. Box 2012 

Westfield, NJ 07091-2012 

908-832-9400 

Marci L. Grabelle 

Executive Director 
marcigrabelle@njapsa.org 

 

 

 
Celebrating 50 years 

1971-2021 


